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 APR Report for the Academic Year 2020-2021 
2021-2022 Cycle 

 

Section I: Program Description 

 
IA1. Program Title 
 

 

 
IB. Program Contact (Your first and last name) 
 

 

 
IC. Program Mission Statement 
 
Provide the Program’s Mission Statement.  
 

 

 
ID. Program Summary 
 
Provide a brief summary on the current status of the program being reviewed.  
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Section II: Looking Back—2020-2021 

 
IIA. Present the Results (Rubric Criterion 3) 
 
Provide a descriptive summary of the outcomes from the 2020-2021 cycle of program review –if your program’s 2019-20 
goals have been funded, please provide updates here as well.  
 

 

 
IIB. Probe the Results: I Wonder . . . (Rubric Criteria 1, 3) 
 
In this section, judge whether the activities you implemented in 2020-2021 to reach your goals were effective. Did the 
activities have an effect on the outcome? Please describe WHY you believe your outcomes came out the way they did. 
Did you reach your goals? If yes, explain why. If you did not reach your goals, explain why. 
 

 

 
IIC. Ideate Innovations: What if . . . (Rubric Criteria 1, 5) 
 
In this section, describe activities you believe would have an effect on your 2021-2022 outcome measures.  
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Section III: Looking Forward—2020-2021 

 
III. List Your 2021-2022 Goals—Be Quantitative! 
 
List your 2021-2022 APR goals in terms of their expected changes on the outcome measures as indicated earlier. Each 

goal that requires resources, impacts other areas, or otherwise is substantive requires the submission of an APR Goal 

form. Keep in mind the scoring rubric criteria: 

 

1. The relationship between program review narrative and the APR Goal is evident and strongly supported by 

evidence. 

2. The APR Goal directly implements institutional planning document goals. 

3. The outcome directly implements institutional planning outcomes, and is transferrable and/or scalable 

institutionally. 

4. APR Outcome indicators, methods and/or timelines use institutional measures, transferrable/scalable institutionally 

5. Before/after benchmarks and timelines are completely specified, identical methods, transferrable/scalable. 
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Section IV (Optional): Evaluation of Program Review and Planning Process 

 
IVA. Evaluation of Program Review and Program Planning Process 
 
In this cycle of program review, what aspects of the program review and program planning process worked best and 
why? 
 

 

 
IVB. Evaluation of Program Review and Program Planning Process 
 
In this cycle of program review, what aspects of the program review and program planning process would you change 
and why? 
 

 

 


	IA1 Program Title: Career Technical Education 
	IB Program Contact Your first and last name: Armin Rashvand 
	Provide the Programs Mission Statement: Two CTE mission statements exist: CTE 2017-2022 Planning Document: To be a provider of quality career & technical education to enable students and employers to compete in a global market economy and be productive members of society. Previous APR Reports: The mission of the Career and Technical Education (CTE) program is to educate, train, and support students pursuing careers in a variety of occupational fields. To accomplish this mission, it will provide relevant career, occupational, and CTE program data; facilitate programmatic and student support from community businesses and industries, and coordinate occupational field experiences for students.
	Provide a brief summary on the current status of the program being reviewed: The Career and Technical Education (CTE) program is an (un)official meta-program (MP): it is neither a program of study for students to declare as a major, nor is it a division.  Rather, it is a meta-program that encompasses five CTE staff who work with seven advisory committees, including Dental Hygiene, to support14 degrees and certificates. CTE staff collaborates with the Academic Senate Career and Technical Education Committee, divisions--Applied Health and Applied Technologies; Business, Arts, and Humanities, Learning Support, and Social Sciences, industry, and with feeder high schools. While CTE is comprised of programs across content areas, in the 2020-2021 AY, it made up 25% of Taft College FTES with 631.58 out 2445.16 FTES (Data Mart) and includes 3 AD-T degrees, 17 AA/AS degrees, 15 Certificate of Achievements, and 11 local certificates . As a meta-program, it facilitates grants focused on the California Community College Chancellor's Office (CCCCO) Strong Workforce CTE campaign—"More and 'Better' CTE" or more students in better CTE programs. Other CTE grants that support CTE staff and programs are the following: Perkins V, K-12 Strong Workforce.
	goals have been funded please provide updates here as well: Overall, the most degrees were awarded in Allied Health (49), up 2 awardees from AY 19-20, and in Business (AD-T)—33, up 3 awardees from AY 19-20. Following those high degree award counts were 21 ADTs in ADMJ (down 7 awardees from AY 19-20) 20 AS degrees in Dental Hygiene, and 18 AS degrees in Criminal Justice Admin. 23 students received a Certificate of Achievement in the Associate Teacher ECEF pathway, and 23 students received a Certificate of Achievement in the ECEF-Teacher. 24 for local certificate in the Child Development Assistant Teacher pathway. However, over the past five years, these programs had few completers earning associate degrees-Accounting (now deactivated) with an average of 2 students per year; CJA-Corrections, which had 1 student complete in five years; Court Reporting, which has had an average of 3 students complete; Direct Support Education (now Disability Services), which has had an average of 2 students completing per yera, Early Childhood Education with an average completion of .6 students per year; Management, which has had an average of 2 students per year; and Welding, which also, has an average completion of 2 students per year.  Similarly, over the past five years, these Certificates of Achievement programs dropped in completers: Administrative Services  and Administrative Services II, CJA-Corrections, Court Reporting, Early Intervention Asst I, ECEF, Energy Technology, Master Teacher in ECEF, and Occupational Safety and Health, nor were there many completers earning local certificates in these programs: Administrative Services I, Independent Living Skills, and OSH. By far the most popular associate’s degree major in both an academic and CTE pathway is Allied Health with 542 majors followed by the AD-T in Business Administration with 315 majors, General Business with 236 majors, 172 majors for the ADT in ADMJ. ECEF with 158 majors, followed by Business Administration with 116 majors.  However, the following active Certificates of Achievement have fewer than 5 declared majors: Admin Services II, Admin Services, Direct Support Ed, Early Intervention I, Energy Technology, Management, OSH Midlevel, Pipe Code Welding, and Structural Code Welding, and there are fewer than 5 declared majors in all the local certificate pathways.
	Did you reach your goals If yes explain why If you did not reach your goals explain why: The CTE team continues to engage in more integrated planning, for instance, examining all the planning documents from Taft College to understand the centrality of CTE to TC programs, which at last count, makes up 50% of the programs.  Still, since CTE remains a largely meta-program, it does not have PSLOs. However, the CTE Team has created its own flywheel designed to meet the goals of “More and Better” CTE, and at its apex, is using data to drive decision-making, both internally from IR, and externally, from the Centers of Excellence labor market data. As a result, we have been able to restructure our Energy Technology program slated to be more aligned with local Labor Market information.  Still, I wonder about how what limitations we could have met if we were better equipped to have more timely, up-to-date information regarding the labor market. I wonder if the impact of COVID-19 where we lost some students when we had to pause our hard-to-convert courses would have been mitigated had we a better system of tracking our CTE students via a social media engagement platform.  As we worked to shore up gaps in achievement, particularly for those students who have not been able to get over the 9-unit threshold, what type of engagement, in-reach, and/or motivation is needed to help students get over the finish line? Why do we see a trend of students taking 6 units or less and not completing? Moreover, given the Chancellor's Office recent push for short-term certificates, why are we seeing declining numbers in our certificate programs? If 96% of our students work part-time, as is recorded in CalPass, Launchpad, how do we help those students continue on the path? Exploring a different avenue of inquiry, I wonder about what we need to do to be better prepared for emergencies, for it cannot be overstated that COVID-19 presented many challenges for our students and their programs, but we were able to rally after having to pause our hard-to-convert classes, namely EMT, welding, and OSH. As we navigate through this new terrain, it has became apparent that we would need to rethink the way we do CTE programs, ie hybrid, online, online labs et cetera. How do we leverage initiatives, such as the CVC-OEI grant, to launch more hybrid CTE programs? Additionally, Dean of Instruction and CTE position was vacant for few months and now it is filled.  
	In this section describe activities you believe would have an effect on your 20212022 outcome measures: Data-informed decisions are the bedrock of a well-run CTE program. At minimum, we need to know about what challenges our students are facing to help remove barriers as outlined in the Guided Pathways framework. If we can provide programs with occupations in high demand and with mid- to high-wage jobs, students will be able to meet the rising demand for a skilled workforce.  As it stands, the data that the Chancellor's Office provides is good but is generally static and usually two years behind so that we're looking into the past to deal with present and future issues. If we had a more reliable service, EMSI, to help us scan our programs for improvement and to help us plan for future programs, we could better serve our students as outlined in the College mission statement: "Taft College is committed to creating a community of learners by enriching the lives of all students we serve through career technical education...programs." We have just started to use EMSI and we will be able to serve students better. 
	2021-22 Goals: Goal 1: Using Emsi for timely LMI data to help us keep our current programs current and to explore opportunities for new high-demand, high-pay CTE pathways. Goal 2: Add at least 1 Associate Degree and Certificate to engage students and increase enrollment. 
	What worked best and why: N/A
	What would you change: N/A


